Based on the explicit principles of connectivism (autonomy, diversity, openness and interactivity) and on the activities of aggregation, remixing, repurposing and feeding forward resources and learning, connectivist Massive Open Online Courses (c-MOOCs) have made a large impact in online education since 2008.
INTRODUCTION
In the new digital culture practically all digital users are in some way both producers and consumers of digital media (Stewart 2012) . Connectivist MOOCs by definition should be "the place" for networking and where course participants share, produce and consume.
But if we look at the evidence from the research literature related to c-MOOCs, we realize that already early in the courses participants polarize into either an active or lurkers role. Those active produce and consume but lurkers only consume.
The following MOOCs are representative of many that have been carried out with great success during the last years: CCK08, PLENK2010, MobiMOOC (2011), EduMOOC (2011), Change11, and LAK12. One of the most surprising facts of participants behavior in these c-MOOC is that around 10% of those registered, at most, are producers and 90% consume. In some weeks of Change11, there were even less than 2% of active participants (producers) of the 2435 registered (see Figure: 1 ). c-MOOCs share many common characteristics: the relation between number of lurkers and active participants, dropout rates, the profile and background of participants, the accreditation mechanisms, the role of tutors and facilitators, but differ in some of the tools used in their delivery which is reflected in the way participants interact within the course. Depending on the format used, the courses had a different impact on the behavior of learners and the outcome of the course (Rodriguez 2012). Lurking can be considered positive for a course but not to such an extreme polarization. New organizational structures should be experimented in the search for a more balanced distribution of learner's roles.
MobiMOOC 2012 was a 3 weeks course on mobile learning which started the 8th of September 2012. This course followed the Format B described above but introduced a new delivery structure: a tree architecture. It provided one topic in the first week, four in the second and eight in the third week. The denomination was inspired in the branches of a tree, where there is a central stem (in this case mLearning) and different branches emerge into thinner, more specialized topics. In week one all attendees followed one topic. In week two more topics were offered of a more expert content. Participants could register to all topics of their interest. Each specialized topic had a separate mailing list. In the final week still more new topics were added. The facilitators were experienced mobile learning experts within their own specialties. Each topic was in charge of a facilitator who could invite guest speakers. Guest from a wide spectrum of different countries participated creating a diversified set of ideas.
In this paper we describe
It was the responsibility of the facilitator/guide-on-the-side of a topic to provide links, possible learning actions and resources related to the topic (PDF's, documents, movies, audio files, mobile tools). They could suggest to go through them, understand how they worked, discuss with the other participants to get a clear angle on the topic at large (via the resources that were provided, or via other resources the participant could provide), and ultimately see how that topic might benefit learners context or region.
Additionally, the facilitator gave a virtual classroom session on his topic of approximately 60 minutes. This virtual classroom session could be followed live, so participants could ask questions to these experts in mobile learning. These sessions were recorded, so everyone, no matter where they lived around the world could follow and discuss with all in the group.
Projects and Award
A new and very successful activity was introduced during MobiMOOC 2012. The idea was to have projects and a contest between them with an associated reward. Participants were invited to submit projects which could even be in a draft form.A MobiMOOC 2012 projects group was set up where other participants could exchange their views on those mLearning project presented. They could use the mLearning template provided to write up their draft and post it for others to comment on. A final version had to be uploaded by 25 th of September 2012 at the latest which allowed the organizer to set up the MobiMOOC award selection site. Participants had to choose the one which they found to be most promising in terms of human impact (meaning a mLearning project with potential to positively affect people living in difficult or challenged situations).The winner received 500 USD (which was awarded by some private contribution) to start setting up the mobile learning project.
MobiMOOC 2012 in Numbers
MobiMOOC 2012 falls into the Format B category described above with a centralizing web page (a wiki in this case) and the use of email lists for discussions.
A central discussion using Google groups was kept running during the three weeks. In weeks 2 and 3, four and eight additional Google groups were set up, each associated with a different topic. 17 mLearning projects were built during the course with a wide range of interests and approaches, resulting in collaborations across countries and even continents. A special Google group was set up for this activity. Participants were invited to vote and a prize awarded to the most voted project. Table 1 What is argued in this paper has to do with an extreme polarization of those that participate in c-MOOCs and who become lurkers. An example was week 33 in Change 11 where only 2% of those registered actively contributed to the course. Rather than a connectivist network the course could be identified as a standard course with multiple tutors. In a standard course a one-to-many relationship is established. Connectivism is based on the need of a many-to many-interaction. In most c-MOOC delivered up to date, a more realistic description would be of a few-to-many situation.
CONCLUSIONS
The following, related to our discussion was stated by the organizer Inge de Waard once MobiMOOC 2012 finalized: "The alternative approach of MobiMOOC using the tree or branching approach had some positive, but also some negative results on the learner dynamic: on the positive side it generated a lot of content on different mLearning topics and it did get people thinking and debating. On the negative side the original idea that participants would choose one or two topics did not happen. Instead they choose to follow all the topics, resulting in fewer discussions due to time constraints".
In a recent analysis Hogue (2012) stated the following views of the tree structure:
 "MobiMOOC 2011 was much more connectivist in nature.  The delivery of content in the form of webinars was much more central to what was happening.  People didn't necessarily break out into separate discussions, rather, they tried to follow several of them at once,  Because of the large number of concurrent webinars people didn't have the time or energy left for the online discussions.  The breaking up of the online discussions into separate groups created a barrier that not everyone was willing to jump over.  By week three, the discussion were pretty much dead.  The structure turned it more into a delivery focus rather than the connectivist, community created focus that aimed in c-MOOCs.  The structure didn't easily allow for the c-MOOC to adapt to the participants interests.  It was much too logistics orientated and it didn't really allow for the creation of new "topics" that were not explicitly planned in the beginning. 
